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AEAH 5773:001 CURRICULUM THEORY IN ART EDUCATION 

SPRING 2017  MONDAYS 5:00-7:50PM  ART 251 
 

 
NADINE KALIN, PhD  |  OFFICE #218 |  OFFICE HRS.: Mon. 12-2p.m. or by apt.  |  EMAIL: kalin@unt.edu  |  TEL# 940-268-6882 
LAURA LEE MCCARTNEY, PhD  |  Curator/Consultant  |  EMAIL: Laura.L.McCartney@gmail.com  |  TEL# 817-454-5424 
 

 
 
COURSE DESCRIPTION: 3 hours. Processes for developing and sequencing the curriculum and methodologies for the 
assessment of educational programs and student learning in art for ele. and sec. public schools and higher education. 
 
REQUIRED TEXTBOOK: American Psychological Association (2009). Publication manual of the American 
Psychological Association (6th edition). Washington, DC: American Psychological Association. 
Additional readings will be available on the course blackboard learn site and from E-Journals or E-Books under 
Electronic Resources at http://www.library.unt.edu/ or will be distributed in class. 
 
COURSE CONTEXT: This course is running alongside the context of room 251 in the College of Visual Arts & Design 
(CVAD). This site has an extensive history related to art/museum education at UNT. It not only acted/acts as a 
classroom, but also as a resource room for students and faculty. This legacy is under construction—both physically and 
metaphorically—-this semester and in the coming year(s) as it will be the last time art/museum education will inhabit 
this space and the end of the housing of an archive within this teaching space. As CVAD is retrofitted and undertakes 
the integration of a new building, we too will be making use of existing structures of art/museum education to reinstall 
our inheritances and mine the current, incomplete archive in a repurposing and retrofitting of art /museum education 
curricula as it stands today amongst the ruins. In this post-CVAD period we will be echoing movements within the 
articulation of a post-curricular yearning associated with art/museum education that reverberates with residues from 
the past while concurrently working the paradoxes of the multitude of curricular currents at our disposal today. How 
might we mine the hoard, cull from its ruins, and uncare for its remnants in ways that push the field and our own 
investments? As we explode physical and curricular canons in our (re)creation of a neoarchive, we open ourselves, 
built environments, and curricular antecedents to recreation. What trace will be left behind at this provisional 
juncture?  
 
COURSE GOALS: Topics covered through readings, discussions, and assignments include: 
 

• Curating the post-curricular from working the third space between the art/museum education curriculum-as-
lived and as-plan. 

 

• The ruinous as generative database for the ‘project’ of betraying art/museum education curricula.  
 

• Archival impulse, pedagogical turn, and free university movement as lenses and eruptive returns for 
art/museum education at this time. 
 

• Intersections between curatorial and curricular discrimination, collecting, assembly, 
representation/communication as points of (re)departure for art/museum education. 

 

• The historical nightmare of assessment as a necessary conundrum in art/museum education curricula in a 
post-fact world. 

 

• In efforts to excavation history in the present, we will offer multiple nodes of the post-curricular landscape 
including place-based art education, VCAE, and DBAE. 

 

• Shelving will be employed as a metaphor and intervention for our relations with objects as enabling constraints 
within a reconstructed CVAD, 251, and art/museum education curricula at this time. 
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COURSE OBJECTIVES: Amongst much unforeseen learning, it is anticipated that students will:  
 

1. Mine and repurpose curricular objects and archives as databases and nodes of (re)creation for the development of 
curricular models and projects. 
 

2. Distinguish the relationship between trends and philosophies to different types and models of curricula. 
 

3. Identify general curriculum development strategies and approaches across contexts. 
 

4. Recognize the relationship between components of curricula (i.e. goals, objectives, content, teaching strategies, 
assessment, curricular implementation, etc.) and how these might align. 
 

5. Trace the autobiographical and historical antecedents to our current curricular yearnings, paradigms, values, and 
approaches. 
 

6. Employ critical and reflective analyses and re-visioning of given models curriculum and assessment. 
 

7. (re)Curate and upcycle resources shelved as useless through connecting to that which has yet to be connected.  
 

8. Apply APA format in writing reaction and scholarly papers to the level expected in graduate scholarship. 
 
COURSE STRUCTURE: Each student must come to class prepared to discuss readings or provide feedback on 
assigned experiences. In order to ensure a supportive environment where creative, innovative risks are embraced, I 
expect all students, as a collective, to be responsible and respectful to the environment of the class. Naturally, it is 
anticipated that there will be diversity among students registered in this course in terms of experience in teaching and 
researching, levels of academic preparation, life experiences, and current interests. The assignments are designed to 
promote inquiry in your particular endeavors. UNT requires at a minimum 2 hrs. of ‘homework’ per week for every 
semester credit. Thus, plan to devote at least 5-6 hrs./wk. to work related to this course averaged over the semester.  
 
 
STUDENT EVALUATION & ASSIGNMENTS: Evidence of progress will be assessed through the following: 
 
FOUND CURRICULUM PAPER: Due on Feb. 27  
This assignment encompasses your Found Curriculum Presentation in a short, but formal paper answering the 
assigned questions. In order to spur you into an autobiographical and critical praxis space, you will be running 
alongside the curriculum of this course with your found curricular object (see below).    
 
FOUND CURRICULUM PRESENTATION: Presented on Feb. 27 
After mining the ruinous archive in room 251, you will undertake an analysis of what you have culled led by certain 
provided questions to be shared in this brief class presentation.  
 
CURRERE PAPER: Due on March 20 
In our quest toward a ‘poor curriculum’, you will complete a formal, paper outlining your use of ‘the method’ to 
articulate the self in relation to your found curricular object. 
Currere, the Latin denotation of curriculum translated as the running of a course, is a method through which one “can 
sketch the relations among school knowledge, life history, and intellectual development in ways that might function 
transformatively” (Pinar, Reynolds, Slattery, & Taubman, 1995, p. 515). Pinar’s conception of currere proposes a 
series of “complicated conversation[s] with oneself …  an ongoing project of self-understanding in which one becomes 
mobilized for engaged pedagogical action” (Pinar, 2004, p. 35).  
 
CURRERE PRESENTATION: Presented on March 20 
Led here by ‘the method’, you will explore your autobiographical yearnings for your chosen found curricular object from 
the aforementioned assignment to be shared in this short class presentation.  
 
CURRICULAR SHELVING INSTALLATION/PRESENTATION: Presented on either Apr. 24 or May 1 
You will create a didactic to accompany your installation of curated objects in a chosen shelf within room 251 that hold 
significance to your curricular project (see below) as a culmination of your ‘running the course’ over this semester with 
your initial found curricular object (see previous assignments). PowerPoint and handout of slides are not required to 
support the presentation. 
 
 



 3 

 
 
 
CURRICULAR PROJECT: Due on May 3 
You will prepare an art/museum curricular project based on your own yearnings and learnings in relation to the 
ruinous archive that is art/museum education curriculum today. The development of your area/avenue of interest 
may take the form of a completed unit plan for public schooling, a philosophical model for curricular provocation, an art 
museum program innovation, and/or an art/museum education curriculum for another context such as our 
imminent Saturday School-cum-Experimental Art Curriculum Lab. 
Regardless of the specific nature of or form your project takes, it should represent graduate quality scholarship. Any 
overlapping assignments or parts of assignments submitted within other coursework must be cleared by all 
associated faculty members well in advance. 
 
Grades will be broken down as follows: 

§ Participation        10% 
§ Found Curriculum Presentation      10% 
§ Found Curriculum Paper       10% 
§ Currere Presentation       10% 
§ Currere Paper        10% 
§ Curricular Shelving Installation/Presentation                         20% 
§ Curricular Project                                                                       30% 

 
NB: All assignments must be submitted to me by the deadline as email attachments labeled as follows: [surname](title 

of assignment), for example kalinbookreview.doc or .docx 
     
GRADING: An A grade will be 90% or above, B = 80-89%, C = 70-79%, D = 60-69%, and below 60% an F.  
 
ATTENDANCE/LATE WORK POLICY: Attendance and full participation is essential and expected in this class. Each 
student is allowed one absence. For two or more absences, the final grade will be lowered at least one letter grade. 
Any combination of two late arrivals or early leaves equals one absence. You are responsible for completing all 
assignments and turning them in on the written or announced due date. If you are absent you must e-mail work to the 
professor by the due date in order for it to be considered on time. Late assignments will be reduced one full letter 
grade. Late work will only be accepted one week after due date, except assignments due at the end of the semester, 
which will NOT be accepted late. If you miss a class session, it is your responsibility to find out assignments and 
obtain notes/handouts from classmates – instructor will not provide them.  
 
AMERICAN DISABILITIES ACT: CVAD is committed to full academic access for all qualified students, including those 
with disabilities. In keeping with this commitment and in order to facilitate equality of educational access, faculty 
members in the College will make reasonable accommodations for qualified students with a disability, such as 
appropriate adjustments to the classroom environment and the teaching, testing, or learning methodologies when 
doing so does not fundamentally alter the course. If you have a disability, it is your responsibility to obtain verifying 
information from the Office of Disability Accommodation (ODA) and to inform me of your need for an accommodation. 
Requests for accommodation must be given to me no later than the first week of classes for students registered with 
the ODA as of the beginning of the current semester. If you register with the ODA after the first week of classes, your 
accommodation requests will be considered after this deadline. Grades assigned before an accommodation is 
provided will not be changed. Information about how to obtain academic accommodations can be found in UNT Policy 
18.1.14, at www.unt.edu/oda, and by visiting the ODA in Room 321 of the University Union. You also may call the ODA 
at 940.565.4323.  
 
COURSE RISK FACTOR: According to University Policy, this course is classified as a category one course. Students 
enrolled in this course will not be exposed to any significant hazards and are not likely to suffer any bodily injury. 
Students will be informed of any potential health hazards or potential bodily injury connected with the use of any 
materials and/or processes and will be instructed how to proceed without danger to themselves or others. Students 
who are pregnant or will become pregnant during the course of the semester are advised to check with their doctor 
immediately to determine if any additional risks are reason to postpone this course until a later semester. Upon 
request, your professor will provide a list of chemicals and safety issues for your doctor to review. Material Safety Data 
Sheets are available on all chemicals. It will be up to you and your doctor to determine what course of action to take. 
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ACCEPTABLE STUDENT BEHAVIOR: Student behavior that interferes with an instructor’s ability to conduct a class or 
other students' opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum 
at UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the instructor may 
refer the student to the Dean of Students to consider whether the student's conduct violated the Code of Student 
Conduct.  The university's expectations for student conduct apply to all instructional forums, including university and 
electronic classroom, labs, discussion groups, field trips, etc.  The Code of Student Conduct can be found at 
www.deanofstudents.unt.edu  
 
SEXUAL DISCRIMINATION, HARRASSMENT, & ASSAULT: UNT is committed to providing an environment free of all 
forms of discrimination and sexual harassment, including sexual assault, domestic violence, dating violence, and 
stalking. If you (or someone you know) has experienced or experiences any of these acts of aggression, please know 
that you are not alone. The federal Title IX law makes it clear that violence and harassment based on sex and gender 
are Civil Rights offenses. UNT has staff members trained to support you in navigating campus life, accessing health 
and counseling services, providing academic and housing accommodations, helping with legal protective orders, and 
more. 
 

FINANCIAL AID SATISFACTORY ACADEMIC PROGRESS: A student must maintain Satisfactory Academic Progress 
(SAP) to continue to receive financial aid. Students must maintain a minimum 2.0 cumulative GPA in addition to 
successfully completing a required number of credit hours based on total registered hours per term. Students cannot 
exceed attempted credit hours above 150% of their required degree plan. If a student does not maintain the required 
standards, the student may lose their financial aid eligibility. If at any point you consider dropping this or any other 
course, please be advised that the decision to do so may have the potential to affect your current and future financial 
aid eligibility. Please visit  http://financialaid.unt.edu/satisfactory-academic-progress-requirements for more 
information about financial aid Satisfactory Academic Progress. It may be wise for you to schedule a meeting with an 
academic advisor in your college or visit the Student Financial Aid and Scholarships office to discuss dropping a course 
being doing so. 
 

CENTER FOR STUDENT RIGHTS AND RESPONSIBILITIES: Each University of North Texas student is entitled to 
certain rights associated with higher education institutions. The following statement reminds students of their rights 
and responsibilities within the academic community – “Each University of North Texas student is entitled to certain 
rights associated with higher education institutions. See www.unt.edu/csrr for further information. 
 

EMERGENCY NOTIFICATION & PROCEDURES: UNT uses a system called Eagle Alert to quickly notify students with 
critical information in the event of an emergency (i.e., severe weather, campus closing, and health and public safety 
emergencies like chemical spills, fires, or violence). In the event of a university closure, please refer to Blackboard for 
contingency plans for covering course materials.  
 

BUILDING EMERGENCY PROCEDURES: In case of emergency (alarm will sound), please follow the building evacuation 
plans posted on each floor of your building and proceed to the nearest parking lot. In case of tornado (campus sirens 
will sound) or other weather related threat, go to the nearest hallway or room on your floor without exterior windows 
and remain there until an all clear signal is sounded. Follow the instructions of your teachers and act accordingly. 

 
ACADEMIC INTEGRITY STANDARDS: According to UNT Policy 18.1.16, Student Academic Integrity, academic 
dishonesty occurs when students engage in behaviors including, but not limited to cheating, fabrication, facilitating 
academic dishonesty, forgery, plagiarism, and sabotage. A finding of academic dishonesty may result in a range of 
academic penalties or sanctions ranging from admonition to expulsion from the University. 
 
PLAGIARISM POLICY: Taking credit for someone else’s words, ideas, art works, lesson plans, etc., without giving them 
credit constitutes plagiarism. Plagiarized work will receive a zero and the matter will be reported to the department in 
which case you may lose credit for the entire course. Therefore, reference all of your sources, including those taken 
from the Internet. Moreover, it is absolutely necessary to provide a citation when you: 1) quote or copy a paragraph, 
sentence, or more than three words in a row, 2) paraphrase, 3) repeat key ideas and theories from a published 
source, or 4) borrow an image. It is also necessary to produce original work in relationship to this class.  
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STUDENT ACKNOWLEDGEMENT 
AEAH 5773:001  SPRING 2017 
 
 
I ____________________(print) acknowledge that I have read the course syllabus. I understand the course 
structure, grading and attendance policies as well as the risk factor rating. I hereby agree to the syllabus and 
its provisions.  
 
 
AEAH 5773:001    ONE 
Course number and section   Risk Rating 
 
 
_________________________________ ___________________________________________________ 
Student full name (print)    Student e-mail address (print) 
 
 
_________________________________ __________________________ ____________________ 
Student phone #     Signature    Date 
 
 
Nadine Kalin______________________ __________________________ ____________________ 
Faculty Name       Signature    Date 



AEAH 5773.001 SCHEDULE—SPRING 2017 (SUBJECT TO CHANGE AT DISCRETION OF PROFESSOR) 
 

DATE TOPIC ASSIGNMENTS (RE)READ FOR CLASS 
Jan. 23 COURSE INTRO—CURATING THE POST-CURRICULAR 
Jan. 30  RUINOUS ARCHIVE—NODE 1: 

VCAE 
READ EISNER, 
FOSTER, & RELYEA  
 
2 MORE OF YOUR 
CHOOSING 

Duncum, P. (2001). Visual culture: Developments, definitions, and directions for art education. Studies in Art Education, 42(2), 101-12.   
Eisner, E.W. (2002). The three curricula that all school teach. In The educational imagination: On the design and evaluation of school 
programs (pp. 87-107). Upper Saddle River, NJ: Prentice Hall.  
Foster, H. (2004). An archival impulse. October, 110, (fall), 3-22.  
Freedman, K. (2003). Interpreting visual culture: Constructing concepts for curriculum. In Teaching visual culture: Curriculum, aesthetics, 
and the social life of art (pp. 86-105). New York, NY: Teachers College Press. 
Hooper-Greenhill, E. (2000). Objects and the interpretive process. In Museums and the interpretation of visual culture (pp. 103-123). 
New York, NY: Routledge.  
Relyea, L. (2013). Ruins. In Your everyday art world (pp. 169-202). Cambridge, MA: The MIT Press. UNT library online resource  

Feb. 6 RUINOUS ARCHIVE—NODE 2: 
POST-VCAE  

Bring Questions for Dr. 
Tavin 

Tavin, K. (2015). Art education is violent. Art Education, 67(3), 44-45.  
Tavin, K. (2014). Art education is stupid (and it should be). Studies in art education, 56(1), 438-41. 
Tavin, K. (2005). Opening re-marks: Critical antecedents of visual culture in art education. Studies in Art Education, 47(1), 5-22. 

Feb. 13 RUINOUS ARCHIVE—NODE 3: 
CURRICULUMING PRT. 1 

 Please visit the NTIEVA website at https://ntieva.unt.edu/ 
Wilson, B. (1997). The quiet evolution: Changing the face of arts education. (pp. 1-24). LA, CA: Getty Education Institute for the Arts.  

Feb. 20 RUINOUS ARCHIVE—NODE 4: 
CURRICULUMING PRT. 2 

 
 

Selections from McTighe, J. & Wiggins, G. (2004). Understanding by design: Professional development workbook. Alexandria, VA: ASCD.  
Stewart, M.G. & Walker, S.R. (2005). Rethinking curriculum in art (pp. 139-52). Worcester, MA: Davis Publications.  

Feb. 27 RUINOUS ARCHIVE—NODE 5: 
CURRICULUM MINING 

Found Curriculum Presentations  
Found Curriculum Presentation Papers 

Mar. 6 RUINOUS ARCHIVE—NODE 6: 
CURRICULUM AS LIVING 
INQUIRY 
 

 Aoki, T.T. (1986/1991/2005). Teaching as indwelling between two curriculum worlds. In Curriculum in a new key (pp. 159-65). 
Kalin, N.M. & Barney, D.T. (2014). Hunting for monsters: Visual arts curriculum as agonistic inquiry. International Journal of Art and 
Design Education, 33(1), 19-31.   
McCartney, L.L. (2016). Unpacking self in clutter and cloth: Curator as artist, researcher and teacher (Chap. 2, pp. 228-37). Unpublished 
doctoral dissertation, University of North Texas, Denton, TX.  UNT library online resource 

Mar. 13 SPRING BREAK 
Mar. 20 RUINOUS ARCHIVE—NODE 7: 

TOWARD A POOR 
CURRICULUM 

Currere Presentations 
& Papers 

Graham, M.A. (2010). The art of collecting, material culture, and place-based education. In P. E. Bolin & D. Blandy (Eds.). Matter matters: 
Art education and material culture studies (pp. 63-73). Reston, VA: National Art Education Association.  
Grumet, M. (1976). Toward a poor curriculum. In Toward a poor curriculum (pp. 67-87). Dubuque, IA: Kendall Hunt Publishing Company. 
McCartney, L.L. (2015). Towards a poor exhibition: The fail(lure) of curare and currere. Journal of Social Theory in Art Education, 35, 
136-146.  
Pinar, W.F. (1975). The method of ‘currere’. Paper presented at the Annual Meeting of the AERA, Washington, D.C., April. 

Mar. 27 RUINOUS ARCHIVE—NODE 8: 
CURRICULUM AS ENABLING 
CONSTRAINT 
 

 Castro, J.C. (2007). Constraints that enable. Proceedings of Complexity Science and Educational Research Conference. 
Ellsworth, E. A. (2005). Places of learning: media, architecture, pedagogy (pp. 37-56). New York, NY: RoutledgeFalmer. 
Graham, M.A. (2007). Art, ecology and art education. Studies in Art Education, 48(4), 375-91.   
Kalin, N.M. (2 0 1 3 ) .  Hosting the occupation of art education as aporia. Journal of Social Theory in Art Education, 33, 105-17. 
Kalin, N. & Kind, S. (2006). Invitations to understanding: Explorations in the teaching of arts to children. Art Education, 59(3), 36-41. 
Roberts, T. (2008). What’s going on in room 13? Art Education, 61(5), 19- 24. 

Apr. 3 RUINOUS ARCHIVE—NODE 9: 
POST-CURRICULUM 

 Halberstam, J. (2011). Introduction: Low theory. In The queer art of failure (pp. 1-26). Durham, NC: Duke University Press.  
McCartney, L. L. (2014). The courage to curate: Mapping communities of artistic practice within c/a/r/tography. Visual Inquiry: 
Learning & Teaching Art 3(2), 189-202.  
Ruitenberg, C.W. (2015). Toward a curatorial turn in education. In T.E. Lewis & M.J. Laverty (Eds.), Art’s teachings, teaching’s art: 
Philosophical, critical and educational musings (pp. 229-42).  

Apr. 10 RUINOUS ARCHIVE—NODE 
10: ASSESSING 
CURRICULUM 

Meetings as necessary Atkinson, D. (2001). Assessment in educational practice. International Journal of Art and Design Education, 20(1), 96-108. 
Beattie, D. K. (1998). Introduction to art assessment -- Why bother? In Assessment in art education: Art education in practice series. 
Worchester, MA: Davis.  
Freedman K. (2003). Contributing to visual culture. In Teaching visual culture: Curriculum, aesthetics, and the social life of art (pp. 147-
68). New York, NY: Teachers College Press. 

Apr. 17 RUINOUS ARCHIVE—NODE 
11: POST-ASSESSMENT 
 

Meetings as necessary 
SPOT EVALUATIONS—
April 17—May 4 

Doll Jr., W. E. (1993). Evaluation. In A post-modern perspective on curriculum (pp. 172-74). Teachers College Press. 
Kalin, N.M. & Barney, D.T. (2014). Inoperative art education. Journal of Social Theory in Art Education, 34, 63-75 
Taubman, P.M. (2009). Teaching by numbers (pp. 88-126). New York, NY: Routledge. 

Apr. 24 RUINOUS ARCHIVE—NODE 
12:  CURRICULAR SHELVING  

Curricular Shelving Installations/Presentations 

May 1 RUINOUS ARCHIVE—NODE 
13:  CURRICULAR SHELVING 

Curricular Shelving Installations/Presentations  
Curricular Project due May 3 



 
AEAH 5788.001/791: ADVANCED RESEARCH METHODS IN ART EDUCATION      FALL 2017 

DATE TOPIC ASSIGNMENTS READ FOR CLASS 
Wk 1 

Aug. 30 
INTRODUCING 
RESEARCH   

Week 
2 

Sept. 6 
PRACTICING 
RESEARCH  

Complete all assigned 
readings for class 
every week 

Gray, C. & Malins, J. (2004). Planning the journey. In Visualizing research (pp. 9-34). Burlington, VT: Ashgate. 
Haseman, B. (2010). Rupture and recognition. In E. Barrett & B. Bolt (Eds.). Practice as research (pp. 147-57). New York, NY: I.B. Tauris. 
Klein, j. (n.d.) What is artistic research? Journal of Artistic Research. (Originally published in 2010.) Available at http://www.jar-online.net/what-is-artistic-
research/ 
Mäki, T. (2014). Art and research colliding. Journal of Artistic Research, 5. Available at https://www.researchcatalogue.net/view/49919/49920 
Sullivan, G. (2006). Research acts in art practice. Studies in Art Education, 48(1), 19-35. 

Week 3 
Sept. 
13 

IMAGING 
RESEARCH 

Reading 
presentations 1 & 2 

Arlander, A. (2017). Practing art - as a habit? RUUKU, 3. Available at https://www.researchcatalogue.net/view/292065/292068 
Photovoice infopage, available at: http://people.umass.edu/afeldman/Photovoice.htm 
Nickerson-Crowe, K. (2005). An arts-based approach to conceptual educational practice. Canadian Journal of Education, 28(3), 1-18. 

Week 4 
Sept. 
20 

PERSONALIZING 
RESEARCH 

Reading pres. 3 & 4 
 

Mason, J. (2002). Researching your own practice. UNT ebook. (pp. 7-25.) 
Weber, S. & Mitchell, C. (2004). Visual artistic modes of representation for self-study. In J.J. Loughran, M.L. Hamilton, V.K. LaBoskey, & T.L. Russell (Eds.). 
International handbook of self-study of teaching and teacher education practices (pp. 979-1037). Dordrecht, The Netherlands: Springer.  

Week 5 
Sept. 
27 

MATERIALIZING 
RESEARCH 

 
Reading pres. 5 
 
Photovoice Gr. A 

Arlander, A. (2015). Working with a witches’ broom. RUUKU, 3. Available at https://www.researchcatalogue.net/view/61895/66652 
Hilevaara, K. & Orley, E. (2015). Making making matter. RUUKU, 4. Available at https://www.researchcatalogue.net/view/155913/155914 
Rose, G. (2001). Researching visual materials. Visual methodologies (pp. 5-32). Thousand Oaks, CA: SAGE. 

Week 6 
Oct. 4 

CREATING 
RESEARCH 

Reading pres. 6 
Photovoice Gr. B 

https://thepedagogicalimpulse.com/ 
 

Week 
7 

Oct. 11 

RESEARCH 
EXPERIMENTING 
 

Read pres. 7 
 
Photovoice Gr. A 

Berg, A. (2014). Tactile resonance in art, RUUKKU, 2.  Available at https://www.researchcatalogue.net/view/63379/63380 
Rainio, T. (2016). Reconfigured image. RUUKKU, 5. Available at https://www.researchcatalogue.net/view/156126/156127 
Ziegler, D. (2016). A city never lies—situational irony and the political impact of public urban space. RUUKKU, 6. Available at 
https://www.researchcatalogue.net/view/276211/276212 

Week 
8 

Oct. 18 

UNDISCIPLINING 
RESEARCH  

Read pres. 8 
 
Photovoice Gr. B 

Steyerl, H. 2010. Aesthetics of Resistance? Artistic Research as Discipline and Conflict. eipcp. http://eipcp.net/transversal/0311/steyerl/en.  
Kalin, N.M. (2014). A/r/tography as indisciplinary turning. Visual Inquiry: Learning & Teaching Art, 3(2), 131-46.  
Sepideh Karami, S. (2016). Interruption as dissenting gesture. RUUKKU, 5. Available at https://www.researchcatalogue.net/view/208176/240768 
Tröndle, M. (2011). The entanglement of arts and sciences. Journal of Artistic Research, 1. Available at 
https://www.researchcatalogue.net/view/12219/12220 

Week 
9 

Oct. 25 

RESEARCH 
COLLABORATING Reading pres. 9 

 

Photovoice Gr. A 
http://www.asocialpractice.com 
Barney, D.T. & Kalin, N.M. The poster and the poster: Critical arts-based research as dissensual aesthetics. Cultural Studies—Critical Methodologies 
(CSCM), 14(6), 595-605.  
Kuusela, H. (2015). Collaborative processes and the crisis of attentiveness. RUUKKU, 4. Available at 
https://www.researchcatalogue.net/view/141545/141611 

Week 
10 

Nov. 1 

ASSESSING 
RESEARCH  

Reading pres. 10 
Photovoice Gr. B 
Re-annotated 
Bibliography Due 

Barone, T. & Eisner, E.W. (2012). What are some criteria for assessing arts based research? In Arts based research (pp. 145-55). Thousand Oaks, CA: SAGE.  
O’Donoghue, D. (2009). Are we asking the wrong questions in arts-based research? Studies in Art Education, 50(4), 352-68. 
Siegesmund, R. & Cahnmann-Taylor, M. (2008). The tensions of arts-based research in education reconsidered: The promise for practice. In M. Cahnmann-
Taylor & R. Siegesmund (Eds.). Arts-based research in education: Foundations for practice (pp. 231-46). New York, NY: Routledge. 

Wk 11 
Nov. 8 

RESEARCH 
WORKSHOPPING 

Proposal Workshop Gr. 1  

Wk 12 
Nov. 15 

RESEARCH 
WORKSHOPPING 

Reading pres. 14 
Proposal Workshop Gr. 2 

TBD based on choice of reading presentation facilitator 

Week 13 
Nov. 22 

RESEARCH 
ADVISING Individual mtgs. w/Dr. 

Kalin 
SPOT Evaluations Nov. 20-Dec. 7 

Week 14 
Nov. 29 

RESEARCH 
PRESENTING 

Final Pres. Gr. 1  
Week 15 

Dec. 6 
RESEARCH 
PRESENTING 

Final Pres. Gr. 2 
Proposals due Dec. 10  
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